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ABSTRACT 

This booklet is a collection of proven exemplary 
educational programs and practices from the National Diffusion 
Network (NDN) of Michigan. As part of a two-part series, this 
publication covers administration and organizational arrangements. 
The NDN facilitates the exchange of information between the 
developers of successful projects euid adopting districts. Many of the 
projects receive federal funding as Developer Demonstrators to 
provide teacher t iining, materials, and technical assistance to 
those who adopt their programs. Through the State Facilitator 
Project, the Michigan Department of Education is the principal link 
between Developer Demonstrators and those ^i'lopting new programs. The 
information containefl in this booklet presents descriptions of 
educational progrsuns that have been successful. These projects have 
been developed by individual school districts throughout the nation, 
in response to their local needs. The introductory pages contain an 
alphabetical table of contents, an index of programs by category, and 
an ind:.x of programs by grade levels. Thirty-four projects are 
described in terms of audience, description, requirements, costs, 
services, and/or contacts. (SI) 
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DtTRODOCTION 



The National Diffusion Network facilitates the exchange of Inforaatlon 
between the developers of successful projects and adopting districts. Many 
of the projects receive federal funding as Developer Deaonstrators to pro- 
vide teacher training, materials, and technical assistance to those who 
adopt their programs. Through the State PadllUtor Project, the Michigan 
Department of Education is the principal link between Developer 
Demonstrators and those adopting new programt. The Department can help in 
the identification of programs to address current local needs, and in the 
adoption and implementation process. 

The information contained in this booklet presents descriptions of educa- 
tional programs that have been validated as successful. These projects have 
been developed by individual school districts throughout the nation, in 
response to their local needs. The Joint DisseBlnatiou Review Panel of the 
U.S. Department of Education has reviewed and validated the data presented 
by each project. These programs are available for adoption by other 
districts. 

The following Introductory pages contain an alphabetical Uble of contents, 
an index of programs by category and an index of programs by grade level(s) 
for which the programs have been validated. Some programs have been used 
successfully at other grade levels. This is noted in the abstracts. Tae 
Department of Education can assist in adoption of a program only at the 
grade level(s) for which it has been validated. / « 

For further information about any of these programs, or for assistance in 
adopting or implementing one of the programs, please feel free to contact 
Mrs. Patricia Slocum, Michigan Stete Facilitator, Office of Grants 

Procurement, Michigan Department of Education, Post Office 
Box 30008, Lansing, Michigan 48909, telephone (517) 373-1806. 
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n^s^r:: «:.rrLtp^aru^:oi?:r.'"'" """" "-^ « 

.volving (,om identified n?irf, ba,^ „„ J^^T, development plan, 

Wdeiity, and program oS guidelt^SSilr^^^^^^^^ 

Sex /ITS. W " ' C«.P««.V.; «,* 

Developmental Funding: USOE ESEA Title I 



JDRP No 78-197 (11/17/78) 



frhoni n^! ^^^^^^^^ PROJECT (ALP). A community-based allernative to traditional 
school, offering a complete program and Special Focus Programs trsupplemen 
exTstmg programs. JDRP approved for grades 9-12. ail abilities. ^"PP'ement 

competencies in praaical, real-life situations where applied perf -mance is r«iul™dlTnd ill. »i J 
Core Diploma requirements (according to which students m'Lsl pa™?rof cie^cy «am"n En.lth 



Developmental Funding: USOE ESEA Title III 
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JDRP No. 74-86 (6/6/74) 

1 



ARIZONA CONSORTIUM FOR INDIVIDUALIZED iFARWIwr /Arii\ i 

!:i tdVe"„'.rf t'' ^^^^^^^^^ 

ol children through use of effective classroom-management techniques. 

tejrn how .0 become an inser.ice cadre (o, (ulu,e implenwmation and contrnuaS^^^^^ 

^1., r^l' ""P'T"""? -P'"'"""* "» '<>"' ™iO' population . a ^Arfzona-^^^^^^ 

Contact I. £eon Wcfcfc, Director; ACIL; 161 E. First St.; Mesa, AZ 85201. (602) 963-4880. 

Developmental Fundi .g: USOE ESEA Ti.ie III ,DrP y^,^ ^^^^^^^^ 
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CAM: DEMONSTRATION EVALUATION CENTER. Dissemination/impiementation 
of computer assisted Instructional management systems. 



Audience Approved by JDRP as a program for evaluating and monitorng instructional objectives 
grades K-12. 

Description CAM is a microcomputer based instructional management system designed to 
support objective-based instruction, competency based instruction and mastery learning approaches 
using teacher-defined objectives. 

The Evaluation Center has developed and operates a computer-based instructional management 
system that provides relevant data to teachers and students after each test taken on course objectives. 
Also available for incluskon in the printout are data on class performance on each objective and a test 
form evaluation. The time needed to get this information back to a classroom that has just been CAM 
tested is generally 24 to 48 hours from the date of testing. 

Teachers using the CAM system of monitoring student achievement first commit themselves to 
basing their instruction on course objectives developed by curriculum groups and teaching teams in 
the district. They also test the course objectives on a regular basis: every two to three weeks. The 
objectives are tested by teacher-developed test items generally five to ten for each objective. Most 
teachers request tests that are pretest, posttest, and retention test in one. 

The system is used in classrooms that are group-paced, individualized, multigraded, etc. Approxi- 
mately 1,000 classrooms (grades 1-12) are using the system in subject areas including mMh, science, 
social studies, English, and reading. The Evaluation Center has developed techniques to assist teaching 
teams in identifying instructional strengths and weaknesses. 

This project has been identified as an NDN Technology Lighthouse Center. In addition to the JDRP 
approved program, visitors to the project site can see other applications of the uses of computers in 
education. 



Requirements cam is available for adoption in a single classroom or building. Adoption site 
personnel must have a willingness to develop instructional objectives/test items, have access to 
computer facilities (micro, mainframe, etc.), and must participate in staff development training. 



Costs Microcomputer/printer/optional card reader: $2,000.$2,500; CAM software: $400; Mastery 
Management System: $400; local staff workshop time (one or two days), adopter implementation 
support, teacher and aide time: $2,000. 



Services Awareness material packet available at no cost. Visitors are welcome at projea site by 
appointment. Projea staff available for awareness meetings, training, implementation, projea 
evaluation consultation, and follow up services (costs to be negotiated). 



Contact Mar/e IVeW, Don Senshn, Lee Rodel, John Erickson, or Pam Askehnd; Evaluation 
Center/Room 246; Hopkins Public Schools; 1001 State Highway?; Hopkins, S4N 55343. (612) 933^9230. 

Developmental Funding: USDE Title III jDRP No. 85-10 (315/85) 
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C^ihr LOW FORECASTING SYSTEM. A computerized method of '-.recasting cashflow 
lor use in making investment and loan decisions. Approved by JDRP for school 
administrators and accountants who make investment or loan derisions. 

I^Sr iSlI;T« '^'^"J '° "'^'^'"S °' investment and loan decisions and. 

Sw..„ r^' f 'fl"", 1' 'V" *" «'8f^' percent increase in general fund ?nf erest earnings for the 
« rH.m?n.7^ School C . strict. The system provides the ability to enter forecasted and actual data for 
four different funds and then to project the cash balance for each day of i fiscal year. The data are 
revised to reflect actual transactions, and the projected cash flow balance is automatically recalculated 
nrn!eS ,n 1!1 f!'"*'"'"* « year. Sjnce It was put into operation In April 1979, the system has 

«n no J K?t *y««'" " ^«P"*«<'- f ''"'"Cial management 

?l«Tnc„nfi A°" T°" "T*^ "P-to-date information possible, v^ith the data available 

j-.; ^" M "r"P"*«' a computer system that supports terminal operations and 

provides disk availability are used. The programming language Is BASIC because this is th-; language 
-S„KT2i?.r" '^°'?P"'r^ programming to students. The Jefferson County School District 

I^nf!! * i °Tu"""* System at no additional cost. The system provides the ability to process four 
separa e funds. The types of financial data processed include loans and Investments, payroll 
deductions, bond payments, and four optional revenue and three optional expense categories. 



Oevelopmenul Funding: Local 



JDRP No. 89-13 (8/18/80) 
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CENTRALIZED CORRESPONDENCE STUDY: Individualized home study. CCS is an 
exemplary program which delivers an individualized home study elementary (1-8) 
education via correspondence. 



Audience Approved by JDRP for students of all ability levels, grades 1-8. 



Description The most important function of this program is to prepare students to be productive 
iridividuals. The program and courses are designed to meet that goal. Courses for 1-8 are divided into 
nine units of work comparable tc nine months of a regular school year. Included are Reading, 
Language, Spelling, Math, Social Studies, Science, Art, Penmanship, Health and Physical Education. 
Each course clearly states the course's goals, unit objectives and daily objectives. Textbooks, lesson 
plans, worksheets, examinations, and most school supplies are provided for the student. Students 
enrolled in CCS usually work at home under the supervision of an adult "home teacher." The home 
teachers supervise daily work and monitor tests. CCS furnishes instructions and assistance from 
certificated advisory teachers located in Juneau. Home teachers send a unit of the student's work to 
the advisory teacher once a month. The role of the advisory teacher is to evaluate the student's lessons, 
grade exams, provide supplementary materials for enrichment or remedial purposes, and assign a final 
grade in each subject. 

Grades 1-8 demonstrate reading and math achievement commensurate with or better than that of 
their state and national peers. 



Requirements The program can be adopted at a variety of levels. Adopters may develop daily 
lesson Pjans or purchase them, along with the necessary materials, from Centralized Correspondence 
Study. The Writers Guidebook," detailing information on how to develop lesson plans, is available 
upon request. It is essential that the student, parents and school personnel have a strong commitment 
to this type of educational delivery system. 



Costs Costs vary since they depend upon thedegree of implementation desired, and (ne amount of 
staff and materials to be developed. They also depend upon the level of assistance desired of CCS and 
the use of and/or adaptation of existing CCS courses. 



Services Visitors are welcome by appointment. Staff available for awareness presentations and 
training workshops (cost negotiated). Print material (brochure, program o\erview, and newsletter) 
available upon request, free of charge in limited quantities. Complete 1-b courses available with 
answer keys on a cost recovery basis. Secondary courses '.or 9th and 10th graders' area also available. 



Contact Oar/ene Wtcks, Project Director, CentnUzed Correspondence Study; Dep tment of 
Bducadon; Pouch CA; Juneau, A/as&a; 9980?. (907) 465-2835. 

Developmental Funding: State ESEA Title IV-B jDRP No. 83-13 5/27/83 
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CHAPTER I READING, GRADES 2-6 (formerly Title I Reading, Grades 2-6). A 
Qiagnostic/prescriptlve approach to the teaching of remedial reading through a 
locally developed management system. Approved by JDRP for students grades 2-6 
performing at or below the 40th percentile in reading residing in Chapter I 
attendance Centers. » o r 

Description The major goal of the Fort Dodge Chapter I reading projectis to provide individualized 
instruction for target students so that they may become competent, independent readers. A 
management system developed by the Fort Dodge staff is the core of the program. It is flexible enough 
to be adapted to any basal series and to the needs and philosophy of any adopting district. This system 
has five components. The Hierarchy of Skills is a listing of essential reading skills stated in behavioral 
terms, placed in sequential order, and divided Into three levels of difficulty. The three skill strands 
within the hierarchy are decoding, lanaguage development, and comprehension. There are pre and 
post-tests for each skill. The Individual Student Record Form is a chart listing all of the skills in the 
hierarchy in condensed form. For each skill there is space for p,eand post-testing dates and teachers' 
comments. These forms become the children's individual educational plans and transfer with them if 
they leave the attendance center. A Resource File consists of instructional material, coded to 
correspond to skills in the heirarchy and described on file cards, as well as suggestions for teaching 
specif ic skills and examples of student activities. The Parent Report Form, "From School House to Your 
House . IS a nonthreatening progress report form to be used when conferences are not held. The 
swifs"* ^ activites for parents to use ineveryday situations to build reading 

Contact Caroljohannsen, Chapter I Coord'mator; or CordonMllard, Curriculum Directon 
Avenue North; Fort Dodge, M 50507. (575; 576-7767. 

Developmental Funding: USOE ESEA Title I jDRP No. 79-13 (4/17/79) 



ACOMMUNITYAPPROACHTO YEAR-AROUND EDUCATION. (ProlectC A YRB) 
setngs'fite^^ ^'^'^^ ^^'^ other 

^'"'.^'^j ^f*l^ year-round calendar divides the student population into four erouos 
(three weeks). These patterns are staggered so that one track is always on vacation. This allows the 

to"taf i;frninr"""°^''.! """^^ ""f*"'*' ^^^"'■°"' P^^^ram can create a more S«lnt 
nf c ^ ^'""'"^'"B large blocks of time (i.e.. three summer months) Je ween 

As such S;^- "'V' ^ °^ P^°8ram is no more than a calendar ohTnge 

Developmental Funding: USOE ESEA Title III j^^p ,3.^^ ^3^^^^^^ 
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COMPUTEf.lZED PUPIL AHENDANCE ACCOUNTING/CENSUS SYSTEM. A com- 
putertzed system for tabulating and processing state-mandated census and pupil 
attendance figures and reports. Approved by JDRP for local education agencies and 
consortia of local education agencies. 

Oescrtption This system was set up with the objective of reducing by 40% the time required to 
compi e and maintain pupil accounting and census information and to prepare the monthly and 
annual reports that are state-mandated in Kentucky and that are the basis for determining each school 
district s funding. By shifting f/om a system maintained by hand to a computerized system, the 38 
school distrias that are members of the Eastern Kentucky Educational Development Corporation have 
found It possible to make more efficient use of district personnel. The system is set up to allow for 
yearly initial input of student informatk>n, ten monthly cycles of collecting and reporting attendance 
data, annual reporting of attendance and other statistical data, and periodic and annual reporte of 
census data for state and local use. The system is designed toproduce these reports: teacher's record of 
daily attendance, teacher's monthly attendance report, principal's monthly attendance report, 
principal s annual attendance report, superintendent's annual statistical report, attendance growth 
factor report for first two months, annual census report, and other management reports needed by 
school district administrators. 

Contact Stan RIggs, Direaor; Kentucky Educationtl Devdopmtnt Corporation: 440 bellefonte 
Street: Russell. KY 41169; (606) 836^204 / (800) 562-8983, 

Developmental Funding: USOE ESEA Title IV-C and jDRP No. 81-1 (5/18/81) Local Funds 
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CROSS-AGED STRUCTURED TUTORING PROGRAM FOR MATH. 



Audience Approved by jDRP for elementary grades 2-8. 

features .mmediate feedback and positive reinforcement techniques S"re"ite?al vb^^^^^ 

funXn^,Z.K V ^'^ " '"^ '"^ *"PP'y "^'^"^-^y intervention to hdX/her 

funaior^ w thin the school system on a positive encouraging basis. Identification of students hpainc 
w.th an .nmal screening which uses the total Math subseSion of the Stanford Hievrm^^^^^ 
Harrison Diagnostic Criterion Referenced Test is then administered which g terar ndlv^^^^^^^ 

?«1 P'"? '^^^ needing suppfernta.^ eSon^ 

assistance are identified, they receive the Stanford Diagnostic Math Test as a ore-tSlt Zacc^^^^^ 
evaluation. Students entering during the year are referred by teacherror cou^^^^^^^^^ 



!l»!Sflc !IStt?S ^ Pi>^aP^o^e»ional Tutor Manager per 40 Student Tutors is necessary. Listing of 
?mnl™^.!? ^equ'^e^ents can be provided by project personnel. The program mTS 
implemented on a class, school, or district level. P"B'«»n may oe 



Costs The r jst for implementing a program serving 50-60 students is aooroximatelv tl2 <jm Thi. 

;'a::;^o4siinra 

fh^e^inninro^H Student Tutors receive training in positive reinforcement strategies use of 

^e trah^pH in ? TT^'u ^^^^^I^^^P'"? activities. In addition. Tutor Managers "nd K'Turors 
Sri nn n?. ?c techniques. Awareness materials are availabfe at request at no c«?from"he E 

sSS^^^SlS^^^^^ 
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IDRP No. 83-20 (3/17/83) 



A CROSS«ACE STRUCTURED TUTORING PROGRAM FOR READING. 



Audience Approved by JDRP for Elementary Grades 2*8. 



Description The Structured Tutoring Program in Reading is a pull*out program which combines 
tutoring in basic skills with a continuous assessment of the child's progress on a daily basis. It also 
features immediate feedback and positive reinforcement techniques which are literally built into the 
instructional materials. The thrust of the program is to identify the child who is deficient in basic 
phonetic and comprehension skills as early as possible and to supply the necessary intervention to help 
him/her function within the school system on a positve encouraging basis. Identification of students 
begins with an initial screening which uses the total Reading subsection of the Stanford Achievement 
Test. The Harrison Diagnostic Criterion Referenced Test is then administered which gives an individual 
prescriptive plan for tutoring in the skill sequence. Once students needing supplementary educational 
assistance are identified, they receive the Stanford Diagnostic Reading Test as a pre-post assessment 
for evaluation. Students entering during the year are referred by teachers or counselors. 

Program Effectiveness: During the last 6 years, the Cross-Age Structured Tutoring Program for 
Reading has made an average gain of 10.1 N.C.E. points per year in Comprehension as measured by Fall 
to Spring pre-post testing using the Stanford Diagnostic Reading Test. 



Requirements A paraprofessional Tutor Manager per 40 student tutors is necessary. A listing 
specific materials and training requirements can be provided by projea personnel. The program may 
be implemented in a class, school, or district level. 



Costs Cost for implementing a program serving 50-60 students is approximately $15,000. This 
includes personnel (1 TutorManagerandl Adult Tutor), training, equipment and materials. No special 
facilities are required. Average per pupil costs, over a 5-year period, were $297. Average pay for 
paraprofessionals is $5.50 per hour. 



Services All Adult and Student Tutors receive training in positive reinforcement strategies, use of 
the sequenced materials, and record keeping aaivities. In addition. Tutor Managers and Adult Tutors 
are trained in test techniques. Awareness materials are available at request at no cost from the Boise 
School District. 



Contact Dr. Cert Plumb, Coodinaior of Federzl Programs; Boise Public Schoob; 1207 Fort Street; 
Bohe, Idaho 83702. (208) 338^3400 ext. 246. 



Developmental Funding: ECIA, Title I 
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JDRP No. 83-20 (3/17/83) 



DIVERSIFIED EDUCATIONAL EXPERIENCES PROGRAM (DEEP). A new method of 
organiang and managing an academic classroom. 

iJle tien'* lalX'^^^^^ the "discipline problem." ,he poor attender. and 

gifted, i^\enlXZZTiWe^^^^^ " ^" ^^^es 6-8 and with the 

s^ho^'offc J^h^^^^^^^^^^ P-ess for secondary 
tha?diffe°/s~^^^^^^ 

objec- tives. develop tasks basS^^^^ DEEPclassroom identify needs, formulate 

upin fulf jllment of ol^^otm, recede / •^'""P '"^ '"f"^'^"*' P~i««* based 

participate in their own evalua^rOEEP^^^^^^^^^^^ ° '"^ 

create, gather, develop and dis- pla"in?o^^at.^n Exti^^ 'ii^TJ:^ 

nonelectronic media. The role of the tMchPr k fh« «5 ,^ • . "® °^ electronic and 

«mo$ph«re exists. Community resources .« utilised «sk-onenled. A workshop 

Js':,sr&rfcr.i;.^"£;£;rr^^^^^^^ 

materials along with evaluation procedures " P'°J*" P^^'**** "management charts and 



middle school or in a se- parate al er^airs^^^^^^^ ^'^^ ' high school, or 

academic subject areas, prLar.VanRuag^^^^^^^ model can be utilized in many 

regular, modular, and ^ther tiZ^X!"^^^^^ '"^ "^^d^^ adaptable to 

Se^EVfeacherfa'^^'utfll^^^ 

time for tea- Cher training, tf^headopte^h^ 

exceed the normal per-pupilXtmenT ^^"'P'"*"^' the cost of adoption should not 

^ppl^tnt^~si:^^^^^^^^ V ?° .^'f °« welcome any time by 

staff are available tend out-o^^^^^^^^^^^ awTnlct °" T "! °^ 

conducted at project site (costs to be neMtfaTeTTrlTn^ S "«8ot'ated). Training is 

negotiated,..mplUntatlonand^SS«c^^^^^^^^^^^^^ 

Developmental FModing: USOE ESEA Title |.. y 9 ,ORP No. 7M2 (6/23/76, 
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F.I.S.T. (Functional In-Service Training). An adult literacy program that uses trained 
volunteer tutors. 



Audience Approved by JDRP for adults 16 and older who are out of school and read below the 4.0 
level. 

Description Project FIST has developed a volunteer based administrative and instructional 
delivery system aimed at meeting the special needs of low-level adult readers. A major reason for the 
ineffectiveness of traditional adult basic education programs Is the lack of resources to provide the 
one-to-one instructiori needed to remediate severe reading deficiencies. fiST was originally 
conceived as an integral component of ongoing basic skills programs, providing the intensive one-to- 
one tutoring and support needed before minimally proficient readers can benefit from regular 
instruction. FIST can be incorporated by existing programs at low cost. 

After securing the commitment o. the local ABE program, a part-time coordinator-aide is hired and a 
tutor and student recruitment campaign is mounted. The Project's Administrator's Handbook 
describes tested procedures for recruiting tutors and functionally illiterate adults, as well as how to 
establish a volunteer adult literacy component within an ongoing adult education program The 
coordinator is responsible for tutor and student recruitment as well as arranginr for diagnostic and 
follow-up testing, student-tutor assignments, records management, and materials procurement. 
Tutors and students meet orice or twice a week for one to two hours at a mutually convenient place, 
usually a local library, church or within the learning center. 

Tutor training is accomplished through a workshop using the Project developed text. Functional 
Literacy for Adults: A Work-text for Tutors. Emphasis is given to establishmg a positive, empathetic 
reJationship. selecting, creating, and using materials and remediating specific reading problems The 
workshop lasts 18 hours. Workshop sessions usually meet once weekly for 3 hours over a 6-week 
period. Reading tests are administered regularly at four-month intervals. When test results show that 
the student has outgrown his/her need for FIST, they are referred to the regular adult basic education 
program. The coordinator is trained initially, and then trains the volunteer tutors 



Requirements FIST can be adopted by established ABE programs at very little cost Basic 
requirements are the purchase of project materials, hiring or the reassignment of staff to coordinate 
the projea attendance of pre-implementation training and to operate for at least one year. 



Costs There is no need for facilities, since tutoring is normally conducted off site, nor does FIST 
require any special equipment or costly materials. Program manuals must be purchased (contact 
project for cost). Educational material typically used in adult basic education is suitable. Existing staff 
can be reassigned. 



Services Awareness materials are available at no cost. Visitors are welcome at any time by 
appointment at project site. Project staff are available to attend out-of-state awareness meetings (costs 
to be negotiated). Training is available at project site or adopter site (costs to be negotiated). 
Implementation and follow-up services are available to adopter. 



Contact Patricia Morivy, Director, Project F.I.S.T.: DMslon of Community Education; S4iddlesex 
County College; 170 French Street: New Brunswick, NJ 08901 (201) 249-7987 or 6209, 

Developmental Funding: ESEA TITLE VI; STATE jdPR No. 83-35 (3/23/83) 
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JiL^I^l? « EDUCATIONAL MANAGEMENT SYSTEM. A goaLbased educa- 

IrmasT^Tfe* mlllL'^^^^^ *° ^'«8"°*«^/P'«"iP«ve teaching 

Audience Approved by JDRP for grades K.6. This program has also been used with grades 7-12. 

Description with GEMS, teachers can efficiently diagnose skills in readins and orpcrnhp iMmino 
JST ' T *""f '^^^^ *'^""':CEMSdefines reading in terms o/units of stSdy (^^^^^^^^^^ 
grade level. The goal-units are divided into six strands-phonics, structure SuUrv comDr. 
hens.on. study skills, and affective reading. Pre- and posttests are provided forTacS-un^^ 
placement tests are provided for each strand to help teachers diagnose the app opriati In tSonal 
level for each student. Multiple strategies and materials to aid in^achlng fo^^aste^ a^^^^^^^^ 

fntendX'h ' ' h'k^'.""^''!? i ^^'^^ ^^^"^ P^°^'<^«<^ eVch iTve . 7hese 

rnn?^ , ^ ^ " " Implementing the program with students. Each b<J)k 

^oa ^n t'" nd '"format On; goal-units, pre- and posttests. test keys; model strateg es for e^h 
goal-unit, and an appendix of information and teacher resources b 

GEMS reading incorporates three basic retrieval systems: paper and oendl kev sort cards and 
computer. Retrieva systems are developed to monitor student pJSgreTand to^Td tea^^^^^^^ 
grouping students in instructional sequences. Mastery tests are available to check fir learning 
o n." TJ^ «>"?P««e"<^ relative to graduation requirements. GEMS makes It possible for t«chers 
to pursue the goal of mastery learning by identifying and communicating to studentrwha they are 
Sine , the appropriate level for instruction, and accommodat n/a lirSy o1 

teaching approaches to meet student needs. GEMS places accountability of student and teacher h 
proper perspective by helping teachers evaluaie the quality of their own teaching as we? asThei? 
students' perfornriance. The staff development component of GEMS reading is designed to rain 
teachersandadministratorsintheuseofthemanagementsystemfordiagnostic/prescS 
niZ^ S? '"f "de;the GEMS Book. Material Management. Procedural Guidelines. RTaS^Pr^^^^^^^^^^ 
Directed Reading. Classroom Management. Testing and Retrieval. ^ 

J?,?ir!''?'"f ^^1^^ «" implemented by a grade level, a reading department, a school or a 
d, tnct. Twelve hours of staff training are required to begin the implementation process At least one 
follow-up session is recommended. A GEMS teacher's manual is required for Sch teacher and 
administrator. Development of local leadership is emphasized. " 

Costs Costs are contingent upon group size, location, and levels implemented. Materials cost is $50 

?! ™ * . are available at no cost. Visitors are welcome at project site anytime 

by appointment Project director is available to attend out-of-state awareness meet ngs^costs to b^ 

rmKAi. ""';!^. S °^ *d°P'«^ (costs fo b? negS atedT 

Implementation and follow-up services are available to adopters (costs to be negotiated). 

S^a'^TO^SSsTl""^' CfAISFroiecf D/recfor;/o«/an Schoo/Dfefrirt; 9367 S.400Casf; Sandy, UT 

Developmental funding: USOE Right to Read jDRP no. 79-2 (2/16/79) 
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HOSTS Reading: Help One Student To Succeed. A Diagnostic/prescriptive/tutorial 
approach. A computerized version of HOSTS Reading is available. 



Audience Approved by JDRP for students of all abilities, grades 2-6. This program has also been 
used in other settings. 

Description HOSTS Reading is a mastery learning program that utilizes citizens' and business 
participation (40,000 volunteers nationally) plus computer technology to improve student reading 
achievement. HOSTS Reading features a computerized data base involving the cross-referencing of • 
learning materials for teaching. Materials have been indexed to learning objectives in the mastery of 
reading skills. The data base references 800 titles by 50 publishers, jt has been compiled over a period of 
13 years by teachers implementing HOSTS. 
There is also a HOSTS Math program. 

Program evaluation is through pre-post norm referenced tests (CAT and CTBS). Data reported in a 
1984 evaluation for grades 2-6 in normal curve equivalent scores indicate statistically significant 
pre-post differences (p -^^OS) in 100 sites, with percentage gains ranging from 8% to 16%. 



Requirements Key school district personnel must investigate program. Superintendent and 
Board must approve program. Reading instructor, aide, and principal must participate in a four-day 
training session. Principal must tutor in program. District must be willing to serve as demonstration site. 



Costs Start-up COS'S per school is $2,600. Second-year cost ranges from $100 to $400 per school. 



Services Awareness materials are available at no cost. Visitors are welcome anytime by appointment 
at project site and additional demonstration sites in-home-state and out-of-state. Project staff are 
available to attend out-of-state awareness meetings. Training is conducted at project site or at adopter 
site. Implementation and follow-up services are available to adopters. (All costs are subject to 
negotiation.) ' 

Contact WlllUm E. Clbbons, Execufive Dlnctor; HOSTS Corpontlon; 1801 D. Street, Suite *2; 
Vancouver, BA 98663. (206) 694^1705 or 694^1775. 



Developmental Funding: USOE ESEA Titles I, II III JDRP No. 75-6 (1/15/75) private and foundation 
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IMPROVING ACHIEVEMENT (READING) THROUGH USE OF TEACHERS AND 
TEACHER AIDES. A personalized and concentrated reading improvement p;'ogram 
for secondary students. Approved by JDRP for students, grades 10-12. 



Description This project treats the problem of reading deficiency in secondary students through 
personalized and concentrated interaction: personalized in that the adult/student ratio Is most often 
one-to-one; concentrated In that instruction occurs daily, one period per day. Each student's reading 
skills arethoroughly analyzed during the first few weeks. Instruction and rebuilding of attitude begins 
on a personalized basis a. vhe point of Identified deficiency (in many cases at point zero in the reading 
process), individual records of areas of weakness and patterns of improvement are maintained. The 
importance of personal Interest and positive reinforcement from the adult aide cannot be 
overemphasized. Reading instruction develops within the context of the total language arts 
curriculunn. The project teacher and a team of eight aides supplement the regular teacher's 
instruction. 



Contact Leon West, Director; Sky View High School Project; Cache County School District; 2063 
North 12th East; Logan, UT 84321. (801) 752-3925. 



Developmental Funding: USOE ESEA Title I _ JDRP No. 74-110 (2/25/75) 



LEM: Learning Experience Module (Educational Management Design). A team- 
approach with a coordinated scheduling and student grouping procedure. Approved 
by JDRP for students in grades 2-5. 



Description Project LEM is an educational plan originally designed for open-space schoc/ls. It 
provides methods for organizing facilities, staff, and students Into a coordinated plan that develops 
positive community-school interaction, increases parent Involvement, improves staff skills in 
instructional techniques, and raises students' mathematical achievement scores. 

The LEM design removes classroom walls to create large open spaces that provide for a variety of 
instructional modes. Each Learning Experience Module spans two grade levels. Team teaching and 
differentiated staffing allows teachers to specialize in subject-matter areas as well as to prepare and/or 
teach lessons in other areas. Cross-age teaching is organized around skill topics. Students rotate from 
group to group. Flexible scheduling allows teachers to work closely with small groups of students on a 
-.ariety of topics and also to develop and teach one subject in depth. Students with common skills 
reeds are grouped homogeneously for reading, language arts, and mathematics. Th , are hetero- 
geneously grouped for social studies, science, art, music, and physical education. Teacher-student 
ratio is one teacher per 25 students and one aide per LEM unit. A diversified Instrualonal program is 
used, comprised of individualized approaches that vary according to the learning objectives and 
instructional methods seiected by teacher or students. A diagnostic teaching methodology Is used. 

Contact Eleanor Russo, Director o! Instructional Programs; Hackensack Public Schools; 355 State 
St.; Hackensack, NJ 07601. (201) 488^100., ext. 224. 
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Developmental Funding: USOE ESEA Title III 



)DRP No. 40 (4/9,73) 



PROJECT SIMU-SCHOOL A program using microcomputers for improved utilization 
of support jiersonnelt more efficient recordkeeping procedures^ and more accessible 
educational > sources. An independent evalual^^n has shown that the program 
reduces time required for check in^ check out, overdue notice printing, and 
bibliography production. 



Description Automated Library System: A full-function microcomputer-based circulation and 
reference system for libraries with acquisitions numbering 5,000 to 50,000 or nore. The system allows 
up to 36 subjects per book, supports multiple collections (hardback, softback, media, etc), is 
optimized for speed, and has password protection for security. Loans: Identifies student by name or ID 
number. Checks for outstanding fine (optional) and overdue books. Displays title to provide basis for 
confirmation of selection. Returns: Identifies volume by accession number. Reports outstanding fine 
(optional) and book fine (optional), if any. Reference: Supports searching by title, author, or subject. 
Displays call number, author, title, publisher, copyrighi date, cost, accession number, and subject 
headings. Search produces exact match if one exists, otherwise, automatically finds closest match. 
Allows single-keystroke request for next or previous entry. Indicates if book is on the shelf or on loan. 
Allows single-keystroke changing of search domain (title, author, or subject) while retaining identity 
of Currently referenced item. Reports: Circulation activity, collection status (inventory), collection 
management, due and overdue notices by homeroom, teacher circulation, circulation profile (year- 
to-date). Item maintenance: Special field allows you to determine how title is to be alphabetized. 
Requires an IBM PC/XT or equivalent (with hard disk). 



Contact M. Wf/Ziam Ounfc/au, Director; Project SimwSchool; 8160 San Cristobal; Dallas, TX75218, 
(214) 3r/-69U. 



Developmental Funding: USOE ESEA Title III JDRP No. 74-77 (6/6/74) 



P4 
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Audience Approved by JDRP for studen :s in grades K-6. 

?dr.ffirs er,K\KSe:rt^^^^^^^^^ -dents' readir,g achievement and to 
continuous learning. The curriculum str^^^^^^^^ locally developed, personalized program of 

diagnosticinstrumemsfoMrqueni^^^^^^^^^^ 

according to their establkh«>H n-Lnc Vk 'eveis (K-8). Learners are grouped and sub-grouped 

JpSL'^s&a'sr^^^^^^ «vo'o.h« 

•<« also b«n ,pp,„v.d by )DRP 
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JDRP No. 1 (4/16/73) 



PROGRAMMED TUTORIAL READING. An individualized, one-to-one tutoring 
program for s ovk learners or potential reading failures regardless of economic or 
demographic background. 

Audience Approved by JDRP for first-grade students in the lowest quartile who need help 
learning to read. This program has been used in other settings with grades 2-4. 

Description Programmed Tutorial Reading (PTR) supplements but does not substitute for 
conventional c assroom teaching. PTR uses specially trained, carefully supervised paraprofessional 
tutors who ""Plement its highly structured content and operational programs. The teaching strategy, 
built on established learning principles, uses many elements of programmed instruction-frequent 
fn.»r.!!^r*^I?f ^^^^^c"^'. specified format, and individualized pace-but. unlike programmed 
nr. ?Si p ^l*^'"^ Proceeding from many initial cues to the minimum needed for 

success. PI R uses the brightening process, in which minimal cues are followed by increased promotina 
until complete mastery of the reading task is achieved. ^ ^ 

Children receive a tightly organized 15-minute daily tutoring session, during which they read from 
clj^sroom basal readers supplemented with special texts dealing with comprehension and word 

^onirPnS !J t"5- T"!?'?i'* *° ^er'^*"'"' content and operational programs 

contained m the Tutor s Guide. These specify in detail what. when, and how to teach the content 
material and also limit tutor s decisions about children's responses. Inl ,gr«l and essential to the PTR 
methodology are its special recording procedures, which not only indicate children's progress, but 
also prescribe exactly which separate items must be reviewed until mastery is achieved. Constant 
reinforcement or praise is also an essential part of the instructional technique, while overt attention to 
errors is minimized. 



Requirements Minimum staffing: part-time director/supervisor and tutors. Tutors ma, be 
teacher's aides, adult volunteers, or older student. Physical facilities: quiet, well-lighted tutoring site 
with side-by-side seating at desk or table for tutor and student. Materials: set of basal readers, 
preferably same as used in classrooms; Tutorial Kit for each tutor; Supervisor's Manual for each 
supervisor. Training: approximately 30 hours total during school year. Initial training by D/D's after 
start-up year. PTR can be implemented by single schools or entire school distrirts. 

Costs Personnel: approximately 98% of budget, depending on project size and number of tutors, 
unless tutors are volunteers. If tutors are teacher's aides and supervisors are part-time Title I teachers or 
reading specialists, local wage scales will apply. Materials: PTR Kits ($50 average, one kit per teacher 
with five-year use expectancy). Training: cost to adopter varies with number of days and trainers. 

Services Awareness materials are available at no cost. Audiovisual materials are available on loan 
(return postage must be paid). Project staff are available to attend out-of-state awareness meetings 
(costs to be negotiated). Training is provided at project site or adopter site (costs to be negotiated). 
Implementation information in Supervisor's Manual Is keyed to PTR component in basal series. 
Follow-up technical assistance is available (costs to be negotiated). 

F?,lS?c. 5""'* f '"rfOev. Cenfer; Indiana University: 2805 

Eastim St.: Bloomlngton, IN 47405. (812)337-6756. Susan Ward, Director: Prog. Tutor. Reading Davb 
Sch. DIst.: 45 E. State St.: Farmlngton, UT 84025. (801) 451-1117. 

rn?^ Developmental Funding: USOE ESEA Title I jORP No. 74-17 (3/18/74) 
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PROJECT 50/50: A computer technology curriculum for secondary school students. 



Audience Approved by JDRP for 5?condary school students. 

P.fdpn'if • ^''"'^^'^ ' computer technology program designed to assist secondary school 

cadem c al^el^m'^^^^ ^hile increasing their levels of sociallSrctloning aTd 

co^tra^^S^^^^^^^^^^ 

and'iXti^""' '""^^'"^ '"^ "'"P"'*^ applications, history, terminology. 

tec;^^<,r I^JlrC^w^^^^^^^^^^^ oPPO-nities. ioK search 

tea'^Jer" ^e^Sed Tc 'Ibo^^^^^^^ ' "''"^'^ 7'"^ '^"""^"^^^ ^''^^^^ ^egun or enhanced; 
a.ntr«t rnZtZ bel^'een schools is encouraged; ano a curriculum is established. In 

contrast to comparison groups. Project 50/50 ftudents have demonstrated siRnificantrTrM er 

t"'~ee"eT?o"^^^^^^^^^ 

c^pTrX^^^^^ students^deU^^S?;gTca°l 



nov?cp ?n7^Kri M school d.strict should provide five days of training for the computer 

novice and three days of training for the computer experienced teaching staff One delk-ton 
microcomputer and a printer are needed for every two students desk-top 



Costs Cost for replication is $150 per pupil (n=100). Costs include an administrator to coordinate 
and supervise all program activities, and teache.- and trainer preparation expenses. 

?foip«!Lf '^r^l'^^^ T^"'^' "° welcome by appoin'ment 

Project staff is available for out-of-state awareness workshops (cost to be negotiated) Trainings 
available for potential adopters at their home site or at the Oxford site, if more convenient S!n 
training materials are available for teachers and students. convenient. Excellent 

m37%) MMfil^' Wvei reacfcer Cenfer; North CMord, MA 

Developmenul Funding: Local JDRP No. 84-13 (3/26/64) 



RESIDENT SUPERVISORY SUPPORT FOR TEACHERS: A peer supervision program 
designed to improve cl:.isroom instruction by training school personnel to use 
effective clini.al supervisory techniques. 



Audience Teachers. Sc^^ool Administrators, Supervisory Personnel 



Description Resident Supervisory Support for Teachers (RSST) is a peer supervision program 
designed to improve classroom instruction by training school personnel to use effective clinical 
supervision techniques, with an emphasis on peer clinical concepts and strategies of school 
supervision. The program helps teachers capitalize on their strengths and improve on their 
weaknesses. It isdesigned to provide instructional support for effective and less effective, experienced 
and inexperienced teachers. The clinical supervision process can be utilized with elementary and 
secondary teachers of all disciplines and is open to applications for higher education. The program was 
developed to augment the regular supervisory program and its ultimate goal is to provide each 
participating school with a cadre of trained peer supervisors. Participants are taught to use an 
adaptation of Robert Coldheimer's Clinical Supervision Model that includes the following five steps: 
(I) pre-observation conference, (2) classroom observation, (3) analysis and strategy, (4) post- 
observation conference, and (5) post-conference analysis. This model provides a mechanism fo' 
teachers helping other teachers improve classroom performance and management. Participants are 
taught non-directive conferencing techniques, factual data gathering procedures, and the recognition 
of teaching patterns as well as how to plan and implement a local school peer supervision program. 

The program can be adopted/adapted by a school district or an individual school. It enables schools 
with limited resources to provide accessible and regular opportunitites for instructional support and 
professional development. The ultimate goal of the training program is to provide each participating 
school with a cadre of peer coaches. The program is expected to increase its impact each year by 
involving more volunteer teachers in the training program and consequently expanding the number 
of peer coaches at the local school level. Participants in the training program demonstrated increased 
knowledge of school supervision and ability to apply clinic?! supervision techniques. Additional 
feedback indicates improved classroom performance, greater understanding of the teaching/learning 
process and an improved attitude toward instructional supervision. 



Requirements An administrator and a minimum of »wg teachers from each participating school 
are required to participate in an initial 2-day training program. Development of a local school peer 
support plan and teacner participation in a practicum experience are required. A minimum of 15 
partidpants is preferred for each training session. The program can be adopted by a school district or 
an individual school. A teacher trainee or an administrator is needed to serve as a program coordinator 
for each building. One day follow-up required. Second follow-up as needed and/or requested. 



Costs Training expenses include: (1) training fee, (2) training manaul at $20 per copy, (3) trainer(s) 
feejs) negotiable, (4) hotel accommodations, meals, (5) local transportation, and (6) travel expenses to 
and froni Washington, D.C. (negotiable). Trainingequipment will include VHS recorder and monitor, 
overhead projector and projector screen. 



Services Awareness materials are available at no cost. Project staff are available to attend out-of- 
state awareness meetings. Training is conducted at project site (costs to be negotiated). Training is also 
available at adopter site (costs to be negotiated). Implementation and follow up services are available 
to adopter (costs to be negotiated). 




(RSST): Banntker Academic 

I. 



Developmental Funding: 



JDRP No. 82-llR (10/28/82) 
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hlill/ncll:^^ ^^'J'^^.T'^.S^^*-?'*'^.!^^^*- T"^*^^**^ '^ODEL. a community- 
based psychoeducatlonal facility that offers a developmental curriculum to severely 
emotionally disturbed or autistic children, their parents, and teachers. 

f.-f Approved by JDRP for severely emotionally disturbed or autistic children from birth to 

age 8 their families, and teachers. This program has also been used in other settings with children to 

a^c 14. 

2fo*^ h% D "JV"'"*^ Developmental Therapy Model is the result of 8 years of intensive 
frloln^i Center staff. Developmental Therapy is a therapeutic curriculum for social and 

emotional grow h used in a classroom selling with groupsof 4to8 individuaJs. On the assumption that 

bu a', /3i?fl'"' '^''1'*" «° •f'f "'"e ««g« of development that normal youngsters So 
but at a different pace the curriculum guides treatment and measures progress by focusing on the 
normal developmenta milestones that all children must master. Developmental Therapy has t hut 
estabhshe-' .tself as a "growth model" rather than a "deficit model". The model is compost of 4 
curriculum areas (behavior, communication, socialization, and preacademics) arranged in 5 develop- 
mental stages, each requiring different emphasis and techniques. Special services to parents are an 
integral part of the approach. Developmental Therapy also emphasizes concurrent placement with 
LnilJr™ ^ u *^'fu|- Th's mainstreaming aspect of the model requires that regular school 
experiences mesh smoothly with intensive Devlopmental Therapy experiences 
- ["t ?.?°"f*J? ^i "" .^'V^'.^ resources are available that emphasize how to plan, implement, and 
evaluate an Individualized Education Program (lEP) using the developmental approach The Nat onS 

I^or„^ l'^?'V'r^°"''l°^"LS 'yP" °^ «"««nce In the treatment of severd 

emotionally disturbed preschool children. This assistance, which includes information dissemination 
program planning and design, training and program evaluation, is provided through a year-lona 
P?2!i!;^ ° °P*' °"-*^'e V'*?* specal topic workshops, and exchange of audiovisual materials 

Project staff provide assessment of training needs, design an inservice instructional sequence, and 
implement the training program at the agency site with oeriodic visits. The Developmental Therapy 
Institute offers preservice and inservice training to school personnel serving school age emotionally 
disturbed children and youth This project's purpose is to increase knowledge and skills of participants 
for using proven S.E.D. practices based on current developmental theory and research. 



Requirements Agencies interested in adopting the Rutland Center Developmental Therapy 
model must: use the Develoomental Thorapy curriculum, including concurrent placement in a normal 
setting Whenever possible; provide referral, intake, and diagnostic services; proviJe a minimum of 
one supervisor, two teachers, and two support personnel (except in rural areas); provide release time 
for training; and include parents and regular teachers in the treatment process. Since travel expenses 
depend on the number of visits required, the number of individuals involved, and distances traveled 
they, are negotiated separately. ' 

Costs The cost of the program is approximately $1,800 per child. This figure includes diagnostics 
services to parents and children, teachers, and program evaluation. Cost figure is based on operating 
the 24 centers supported totally by state funds (Georgia Psycho-educational Center Network) 
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Services Awareness materials are available at no cost. Visitors are welcome any time bv 
appointment at project site and additional sites in home state and out of state. Project staff are available 
!L /?«c,c°."*'u awareness meetings (costs to be negotiated). Training is conducted at project 
mnii^l . ?• "58°t|ated). Training is also available at adopter site (costs to be negoSatid" 
Implementation and follow-up services are available to adopters (costs to be negotiated). 

30W6. (^)^l^76orS49'3030. h4»ryM. Wood, DIreaon Developmental Thenpylmthute; Co lege 
of Education; 570 Aderhold Hall: Vnlverslty of Georgia: Athens, CA30602. (404)542.1665. 

^ Developmental Funding: USOEBEH )DRP No. 75-63 (9/3/75) 



SCHOOL VOLUNTEER DEVELOPMENT PROJECT. A delivery system of school 
volunteer services thxt directly addresses critical learner needs for grades 2-6 in 
reading and mathematics. 



Audience Approved by JDRP for students in grades 2-6 who are functioning one or more years 
below national norms in reading and mathematics. It has also been used in grades K-1 and 7-12. 

Description The School Volunteer Development Project includes an overall plan for a delivery 
system of volunteer services and the accompanying support materials, recruitment procedures to 
generate a resource pool of volunteers, training for volunteers and teachers who use these services, 
and evaluation of each phase of the project, along with an overall evaluation of the system. The system, 
designed to locate, process, and evaluatevolunteer services in Dade County (Florida) Public Schools, is 
transportable and easily adoptable in rural or urban settings. 

The community is the backbone of the project, with volunteers selected from high school and 
college students, parents, senior citizens, and community-minded people from business and industry. 
Orientation and preservice training for volunteers is provided In addition to inservice training for 
classroom teachers. 

This project also has the capability to recruit, train, and place volunteers in classes for the 
educable/trainable mentally retarded and learning-disabled. 

The multimedia Starter Kit for the utilization of volunteer services contains two adminstrative 
reference books, handbooks, and training materials (one filmstrip-tape) for training volunteers, 
teachers and administrators. Three training modules with tapes, a course outline for cross-age tutor 
training, and two additional reference books are offered as optional items. 



Requirments The basic requirements for adoption are that a school or district purchase the 
project materials, appoint a person (staff or volunteer) to coordinate the program, provide training for 
that person in the implementation of the program, and operate the program in at least one school for 
one year. 



Costs Based on a paid coordinator, the total per-pupil cost per school year is $2.25 ($.31 for 
start-up,$ .38 for management, $1.56 for operation). This cost can be reduced to approximately .70 if the 
adopting school or district uses a staff men oer or volunteer to coordinate the program. 



Services Awareness materials are available at no cost. Visitors are welcome at project site on the 
third Thursday and Friday of each month. Project staff are available to attend out-of-state awareness 
meetings (costs to be negotiated). Training is conducted at project site (all expenses must be paid). 
Traini.ig is also available at adopter site (all expenses must be paid). Implementation and follow-up 
services are available to adopters (all expenses must be pdid). 

Contact Johanna CoeU, Coordinator of Training; School Volunteer Development Project; 1410 
N.E. Second Ave.; Miami PL 33132. (305) 371-2491. 
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SENIOR ELECTIVE PROGRAM. A program exclusively for seniors designed to update 
curriculum in order to complement an open-space building. Approved by JDRP for 
students in grade 12. 



niJi"** Elective Program was designed by students and faculty during the summer 

OM97I to update curriculum in order to complement an open-space building exclusively for seniors. 
The program involved revamping the school calendar into five marking periods, called facets, each 
concluding wl»h a vacation period. Students were encouraged to telescope their traditional academic 
courses into the first three years of high school, to provide them during the senior year for 80 elective 
mini-courses developed for the program. Each senior was required to complete an independent study 
project or a community involvement activity or to participate in a work experience activity. All seniors 
were randomly assigned to small discussion groups called precepts, led by faculty members who 
provided program support and helped students adjust. All seniors were allowed open campus 
privileges. No one teaching approach was required. However, teachers were encouraged to develop 
methods conducive to teaching in open-space areas. Careful guidance was needed to ensure that 
students who planned to enter college earned sufficient college entrance units during th»»ir four years 
of high school In its present form, the Senior Elective Program divides the school year into four 
marking periods and the independent study project is elective rather than required. 

Rum^n^ N/oTm^l^lMl IS?^^ '^'^^or; Rumson-Fair Haven Regional High School; Ridge Rd.; 

Developmental Funding: USOE ESEA Title III jDRp Nq. 74-91 (9/18/74) 
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STUDENT TEAM LEARNING. A set of instructional techniques placing students in 
four- or five-member heterogeneous learning teams to master basic skills. 



Audience Approved by JDRP for students grades 3-i2. 

Description Student Team Learning (STL) consists of three major techniques: Student Teams- 
s^udr.Tnlr?''V°"'^ Teams-Cames-Tournament (TCT)! and Jigsaw. All three requTre 

i STAD ftuHpiu T'"^ 'tT'^'' heterogeneous in terms of sex. raci, and past performance. 
lu?7,l inH^Si . V^^" a teacher presentation. Then they take 

quizzes md vidually to demonstrate how much they have learned. The student's quiz scores are 

,k!S ,A '^^i''^ P""'*<^ * newsletter. TCT is similar to STAD. 

except that students display their learning by playing academic games instead of taking quizzes In 
.gsaw students become "experts" on topics relating to narrative material they have read and teach 
he e topics to their teammates. STL is the umbrella term for these three programs. STAD Is aJproS 

Sr^ou^'reU^^^^^^^^ 

mfS'.loTinfr"'""? ^ ^'V^^ '^^"^^^''^ teacher-made curriculum 

fellow? tJL . J '^ '"Aerials in mathematics, language arts, and nutrition are available (see 

tJpoJoI 5o '^"^r* P''."^'"'- ■^''^y hundreds of schools across the U.S. 

, aol??nH . • '■"'n'"^ °" intergroup relations are strong and consistent, because the 
team goal and team interactions allow students to view one another positively. There is no soeciflc 

TteaX? imeT^rSl-!; K'"'-^?""'* P^°8^*"' " inexpensive, takes no more class 
^llltionc . £? traditional methods, and increases achievement as well as improving intergroup 
relations. It can be used as a regular part of class instruction in any subject. » » P 



Requirements Individual teachers can implement TCT through use of teacher's manual and 
construction of own worksheets and games. For school or district implementation, there should be 
general awareness training followed by workshop training (two days). If TCT's published curriculum 
materials are used, no teacher development of materials is required. 



Costs Basic starter kit for use with teacher-made worksheets and games is available for $5. 
Objectives-based curriculum materials (worksheets and game sheets) available for reproduction- 
Language arts, grades 3-8. 100 objectives, $40; 20 usage objectives, $20. Mathematics, grades 3-8. 20 
basic objectives per grade level, $20 per grade level. 

Services Awareness materials are available at no cost. Visitors are welcome any time by 
appointment at project site and additional demonstration sites out of state. Project staff are available to 
attend out-of-state awareness meetings, and/or training at the adopter site. The cost for this service is 
>250 per day plus expenses. Training is conducted at the project s:te at a cost of $50 per person per day. 
Implementation and follow-up services are available to adopters ($250/day). 

^!!iSf\cJ^L^J't ^' Dissemination Coordinator; Centtr for Social Organliatlon of 

Schools: 3505 N. Charles St.; BaMmore, MD 21218. (301) 338-8249. 
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TIPS: Teaching individuals Positive Solutions/Teaching Individuals Protective 
Strategies. A structured approach to teaching young people how to positively resolve 
conflict, to resist crime, and to protect themselves and their property. 



Audience Approved by JDRP for fourth- and fifth-graders. Curriculum has been developed for 
use in grades K-8. 

Description This program was initiated by a request from the Director of the Federal Bureau of 
investigation to translate the concept of crime resistance into an educational program. TIPS is a 
ten-week intervention program aimed at both the perpetrators and victims of crimes. The basic 
assumption of the program is that increased knowledge about crime resistance concepts will lead to 
more positive attitudes toward them and subsequently to improved behavior in dealing with them. 
The goals of the program are to promote and maintain positive student attitudes and behavior, while 
teaching students to responsibly insure the safety and welfare of themselves and others. 

Each grade-level curriculum is contained in a single manual that includes instructions for use, 
teacher information, reproducible student worksheets, and suggested supplementary information. 
Concepts presented are appropri.3te to the skill and reading level of each grade with more 
sophisticated materials added each year. Topical areas include positive conflict resolution; respect for 
rules, laws and authority; responsibility; and itrategies in crime resistance. TIPS can be taught as a 
mini-course, a supplemeni to existing courses, an interdisciplinary unit, and as a focus for small-group 
discussion. Specific math, reading, and language arts skills are delineated for each lesson. Teacher- 
guided discussion is supplemented by student activities such as decision making, role playing, creative 
writing, vocabulary development, graphing, mapping and decoding. 



Requirements Project TIPS can be replicated by an individual teacher, a school, or an entire 
district. One day of staff training, monitoring of implementation, and evaluation of impact are 
required for adoption. There are no additional facility, equipment, or personnel requirements. 



Costs Teacher booklets with student worksheets cost $5; training costs are negotiable; reproduaion 
of student worksheets as desired. 



Services Awareness materials are available at no cost. Visitors are welconr>^ by appointment at 
project site. Project staff are avai!nble to attend out-of-state awareness meetings. Training may be at 
project or adopter site. Implementation and follow-up servicesare available to adopters. All costs to be 
negotiated. 



Contact Loreli Damron; Proiect TIPS; teffenon Annex; Fourth Sireet NW; Ot^rioittsville, VA 
22901.(804)293^5179. 

Developmental Funding: USOE ESEA Title IV-C JDRP No. 62-21 (5/12/82) 
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TITLE i MATHEMATICS COMPUTER ASSISTED INSTRUCTION (CAI). A diagnostic/ 
prescriptive pull*out mathematics program with students receiving 10 minutes of 
daily concentrated drill on CAL 



Audience Approved by ]DRP as a mathematics program for Title I students in grades 3-6. 



Description Lafayette Parish had an effective diagnostic-prescriptive mathematics ESEA Title I 
pull-out program. In order to increase growth in mathematics, computer-assisted instruction was 
added to an already effective math program. The program is operated with close coordination of 
math-lab instruction and daily CAI drill. The CAI program adjusts instructions to the level of the 
students and provides immediate feedback to the student. The CAI program provides daily, weekly, 
and monthly descriptions of progress and areas of difficulty which the classroom teacher can use to 
correct specific conceptual misunderstandings. Classroom instruction is imperative in providing 
conceptual understanding and remediation. Daily CAI drill provides the practice which Title i students 
especially need. This particular program was operated with 40 minutes a day of mathematics laboratory 
time and 10 minutes of CAI. The particular program was devised by Computer Curriculum Corporation 
of Palo Alto, California. 

The addition of CAI instruction produces significantly superior achievement when compared to 
standard mathematics laboratory instruction. 



Requirements Math Lab-CAI can be adopted to supplement any regular program if 200 students 
are enrolled. Two to three days of inservice training are necessary. The project used Computer 
Curriculum Corporation Programs from Palo Alto, California. Correlation between your project and 
CAI must be established. 



Costs In addition to your regular program, the added dimension of Computer Assisted Instruction 
costs approximately $200 per student if at least 200 students are enrolled. As the number of students in 
the program increases the cost decreases proportionately. Since installation costs occur only in the first 
year courses or purposes, the number of students can be reduced. 



Services Awareness materials are available. Visitors are welcome at project site anytime by 
appointment. Project staff are available to auend out-of-state awareness meetings (cost? to be 
negotiated). Training is conducted at project site (costs to be negotiated). Training is also available at 
adopter site (cost to be negotiated). Implementation and follow-up services are available to adopters 
(costs to be negotiated). 



Contact Mr. h4arlon/. Coriei, Supervisor; Federally Supported Programs; UUyette Parish School 
Board; P.O. Drawer 2156; Uhyetie, LA 70502. (318) 232-2620, eXT. M7. 
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.o"C ndSf."*,'12i* ^ '"""•^'o" the arts »d 

Audience Approved by ,DRP for grades This program has been used in grades K-S. 

&-tesi:^^^ 

resources through conferences w^h Se rs anKSa^or^^ '^^""^^'"8 such needs and 
Arts praaices that fits each school. Five «ratea?este u ? ' P'^" Urban 

support crews as curators, camera perins s?l« ^^an^.r! a?'^^^^^ 

artists in classrooms with studentsaJdSe fSnStS^^^^^ designers and writers; placing 

:r^-c&^---- 

delefoSK "tCct^^^^^^^^^ 'He arts while 

practice, and experience through ari inTtrurtioS *^^^^^^^^ . " '''^"'"'^'^ »"injng. 

Basic to the program is the idia t^anheTmlry is ' '^^^^^^^^^ 

Workshops with students and teachers are hPld Jh^k ^P^'0P"ate place to learn the arts. 

Existing arts facilities in the communt^-^useums eallel^^ h"'"^' P«'^^""«d- 
studios-are used extensively "'"seums. gallei .es. workshops, concert halls, theaters, and 

.«ich.„ with ,p«i.i rL.»oH°u1^X^^7t^%ZS;:-^i^"'«' 'rJ'"""' 

adopters a minimum of Sand a maximum Program. Three workshops are provided for 

yisi.totheoriginalsi.eop,iona?.X^^^ram«XEST,;H?','^'^ 

■nruralareas.Urban.r.shash.enad^op.LforXmS^'irr^aX:^^^^^^^^^^^^ 

"m'3et?„7„Ti*cus«^.X'4;.mfr^ l" P ^ 

Strategies. Implementation resultsfrom D Lmm^ni? • *?'\«.'"P'oys variations of the five program 
school and community '"^<^«<^"""8 training for use of available resources iS the 

Costs Annual maintenance has ranged between $1 000 and «« j j. 

program complexity. oeiween w.CXW and $36,000. depending on school size and 

Services Awareness materials are availahio . ... . 

appoinfmen.. Proiea staff are ava"ab™ o attend 'T^i!!';""' "* » P"i«« by 

nepliated). Training is conducted only at ld<S «rilefc«^^^^^^ "> 

&ar5:ri;'n;:jt^:-'^~^ 

S£Iachr»';--n^^^^^^^^^^ 
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U-SAIL: Utah System Approach to Individualized Learning. An ef fective^ economical, 
and exportable system for individualization and improvement of instruction. 



Audience Approved by JDRP for administrators, teachers, and students of all abilities in grades 1-9. 



Description when the U-SAIL System is installed, both achievement and attitude gains are made. 
The program builds skill in program planning, organization, classroom management, effective 
teaching and student responsibility. 

The system provides for the most appropriate task being prescribed for each learner, given the 
resources available. Prescription is based on the unique needs of learners in a humane environment 
for learning. Teaching, monitoring, providing appropriate practice and application oi skills learned, 
giving students feedback, and retrieval or recordkeeping are basic to program installation. Each part of 
the system is always operational and influences the behavior of toachers and learners as they manage, 
teach and learn. ' * 

The system is supported by inservice training in program implementation for administrators and 
teachers and by curriculum materials designed to assist the teaching of concepts in reading and 
mathematics (K-9). Training is practical and personalized with emphasis on classroom management 
and effective teaching of basic skills. 

Implementation is possible in a variety of settings with local educators. The U-SAIL program gives 
teachers and administrators in any physical environment or organizational framevyork the tools 
necessary for systematic improvement. 

Support materials are available in mathematics, language arts, and reading. 



Requirements Program may be implemented in a single primary, intermediate or middle-school 
unit, or in total school or district configurations. Two to five days are required for staff training with 
follow-up inservice as needed. Administrator or implementer instruction usually precedes teacher 
inservice. It is recommended that only one content area be installed per year. Second- and third-year 
involvement provides stabilized change in practice and allows integration of additional content areas 
into the s/stem. No special facilities are required. 



Costs Cost of materials varies with extent of implementation. Start-up costs average $4 per pupil. 
Maintenance costs can be absorbed within a regular district budget. Costs of staff training vary and are 
negotiable. Teachers of teachers are trained, and follow-up assistance is given. Development of local 
leadership is emphasized. Adopter costs include stipends paid to teachers for involvement and costs of 
materials. 

Services Awareness materials are available at no cost. Visitors are welcome at project site anytime 
by appointment. Project staff are available to attend out-of-state awareness meetings (all expenses 
must be paid). Training isconducted at the project site (all expenses must be paid). Training and follow 
up is also available at adopter site (all expenses must be paid). Implementation and follow-up services 
are available to adopters (all expenses must be paid). 

Contact Carma M. Hales, Direaor; U-SAIL Project; 2971 Evergreen Ave.; P.O. Box 9327; Salt Lake 
City, UT 84109. (801) 486-5491. 
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